
 

1 

Pupil Premium Strategy Statement 

This statement details our school’s use of pupil premium (and recovery 
premium for the 2021 to 2022 academic year) funding to help improve the 
attainment of our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name Perry Hall Primary School 

Number of pupils in school  428 

Proportion (%) of pupil premium eligible pupils 12% 

Academic year/years that our current pupil premium 
strategy plan covers  

3 

Date this statement was published December 2021 

Date on which it will be reviewed July 2022 

Statement authorised by Lorraine Richards, 

Executive Headteacher 

Pupil premium lead Nicola Smith, 

Interim Head of School 

Governor / Trustee lead Neeley Taylor, 

Inclusion HAT 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £90,390 

Recovery premium funding allocation this academic year £8,988 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£99,378 
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Part A: Pupil premium strategy plan 

Statement of intent 

Nexus Education Schools Trust (NEST) Principles: 

• Educational, social and emotional outcomes for disadvantaged children are the 
responsibility of everyone. 

• We agree to make a difference and be passionate about making a difference to the 
outcomes and life chances for our disadvantaged children. 

• Our PPG strategy comes from the ground up - winning the hearts and minds of 
teachers and support staff. 

• Disadvantaged children are entitled to a full curriculum which means we will think 
creatively about when and how we run interventions. 

• We are committed to enhancing the cultural capital of disadvantaged pupils - filling up 
their ‘cultural bank account’ through experiences, engaging learning etc. 

• Identification of barriers to learning must be very specific e.g. not just "improve 
reading" but "improve fluency or reading speed". 

• We are committed to honest evaluative judgements about how effective our strategies 
and interventions have been. 

• We are committed to being intentional about building positive relationships with 
disadvantaged children and their families. 

 

Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 The significant impact of the school closures during the Covid pandemic on 
our disadvantaged pupils – the gap between disadvantaged and non-
disadvantaged pupils has widened again 

2 Ensuring equity of opportunity for disadvantaged pupils to engage in 
enrichment and enhanced curriculum opportunities e.g. instrumental tuition, 
paid for clubs, PTA events 

3 The attendance gap between disadvantaged and non-disadvantaged pupils 

4 Below expected language skills on entry to school compared to non-
disadvantaged peers 

5 The number of children with multi-levels of need e.g. SEND and 
disadvantaged 
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Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Improved reading attainment among 
disadvantaged pupils. 

• Disadvantaged pupils will make at least 3 
steps progress in reading each academic 
year 

• KS2 reading outcomes in 2024/25 show 
that more than 85% of disadvantaged 
pupils met the expected standard 

Improved writing attainment among 
disadvantaged pupils. 

• Disadvantaged pupils will make at least 3 
steps progress in writing each academic 
year 

• KS2 reading outcomes in 2024/25 show 
that more than 80% of disadvantaged 
pupils met the expected standard 

Improved maths attainment among 
disadvantaged pupils. 

• Disadvantaged pupils will make at least 3 
steps progress in maths each academic 
year 

• KS2 reading outcomes in 2024/25 show 
that more than 85% of disadvantaged 
pupils met the expected standard 

Ensure equity of opportunity for 
disadvantaged pupils to engage in 
enrichment and enhanced curriculum 
opportunities 

• All disadvantaged pupils attend a club 
and/or play an instrument  

• The majority of disadvantaged pupils 
attend each PTA event 

To achieve and sustain improved attendance 
for our disadvantaged pupils 

Sustained high attendance from 2024/25 
demonstrated by: 

• the overall absence rate for all pupils be-
ing no more than 96%, and the attend-
ance gap between disadvantaged pupils 
and their non-disadvantaged peers be-
ing reduced by 3%. 

• the percentage of all pupils who are 
persistently absent being below 7% and 
the figure among disadvantaged pupils 
being no more than 10% lower than their 
peers. 

Improved language and vocabulary skills 
among disadvantaged pupils 

Assessments and observations indicate 
significantly improved oral language among 
disadvantaged pupils. This is evident when 
triangulated with other sources of evidence, 
including engagement in lessons, book 
scrutiny and ongoing formative assessment. 

To ensure pupils have age appropriate social 
skills to enable them to make and maintain 
positive relationships 

Pupils are able to confidently approach 
others and deal with conflict 
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To support and identify pupils with self-
regulation and social and emotional needs  

Zones of Regulation is imbedded across the 
school 

Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £ 54,378 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Offer high 
quality CPD 
to our 
Teaching 
Assistants 

We acknowledge that all adults working with our most vulnerable children 
need to be appropriately skilled. Teaching assistants who provide one to one 
or small group support shows a stronger positive benefit of between three and 
five additional months on average. Often support is based on a clearly 
specified approach which teaching assistants have been trained to deliver 
(EEF) 

1 and 5 

Plan and 
deliver 
effective 
interventions 
across the 
school 

Evidence shows that small group tuition is effective and, as a rule of thumb, 
the smaller the group the better. Some studies suggest that greater feedback 
from the teacher, more sustained the engagement in smaller groups, or work 

which is more closely matched to learners’ needs explains this impact.  
https://educationendowmentfoundation.org.uk/education-evidence/teaching-
learning-toolkit/small-group-tuition?utm_source=/education-evidence/teaching-
learning-toolkit/small-group-
tuition&utm_medium=search&utm_campaign=site_search&search_term=small 

1 and 5 

 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £ 25,000 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

To deliver 
individual, 
targeted 
language 
assessments  

 

To deliver Year 
1 and EYFS 
language and 

One in three children growing up in poverty do not reach the expected 
level of language skills at age five. This one in two children in some 
areas of England. This can have major consequences for their 
development of early reading skills (The literacy Trust, 2015)  

 

Early language skills are very important to children’s chances – at 
primary school, at secondary school and beyond.  

There is strong evidence to show that these early skills are closely 
related to:  

4 and 5 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition?utm_source=/education-evidence/teaching-learning-toolkit/small-group-tuition&utm_medium=search&utm_campaign=site_search&search_term=small
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition?utm_source=/education-evidence/teaching-learning-toolkit/small-group-tuition&utm_medium=search&utm_campaign=site_search&search_term=small
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition?utm_source=/education-evidence/teaching-learning-toolkit/small-group-tuition&utm_medium=search&utm_campaign=site_search&search_term=small
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition?utm_source=/education-evidence/teaching-learning-toolkit/small-group-tuition&utm_medium=search&utm_campaign=site_search&search_term=small
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literacy 
screeners 

• children’s readiness for school (Roulstone et al 2011, Snowling et 
al 2011)  

• the qualifications they gain at school (Parsons and Schoon 2011)  

• their earnings, literacy skills and mental health in adulthood 
(Parsons & Schoon 2011, Schoon et al 2010a, Schoon et al 
2010b).  

(Save the Children) 

https://www.savethechildren.org.uk/content/dam/gb/reports/policy/early-

language-development-and-childrens-primary-school-attainment.pdf 

 

Introduction of 
the Nuffield 
Early Language 
Intervention 
Programme in 
EYFS 

Oral language interventions can have a positive impact on pupils’ 
language skills. Approaches that focus on speaking, listening and a 
combination of the two show positive impacts on attainment: 

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/oral-language-interventions 

 

 

 

4 and 5 

To ensure 
children have 
age appropriate 
social skills to 
enable them to 
make and 
maintain 
positive 
relationships 

Character - is a set of attitudes, skills and behaviours – such as self-
control, confidence, social skills, motivation, and resilience – that are 
thought to underpin success in school and beyond. These are also 
referred to as ‘social and emotional skills’, ‘non-cognitive skills’ or 
‘essential life skills’. They include the ability to respond to setbacks, 
work well with others, build relationships, manage emotions, and cope 
with difficult situations. There is growing evidence that these skills are 
important to children’s later outcomes. (EEF). 

4 and 5 

To ensure that 
areas of SEND 
are identified 
and pupils have 
access to the 
appropriate 
outside agency 
support 

DfE, refer to the importance of early identification of children and 
young people’s needs and the early intervention to support them.  
There should be high quality provision to meet the needs of children 
and young people with SEND (SEND Code of Practice, 2015)  

1 and 5 

 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £ 20,000 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

To fund clubs, PTA 
events, trips and 
instrumental lessons 

• The increase in participation seen since launching this 
initiative in previous years.  

• Our disadvantaged families are identified mainly based 
on their income, therefore, any additions to the 
curriculum that result in spending has an implication for 
them 

2 

https://www.savethechildren.org.uk/content/dam/gb/reports/policy/early-language-development-and-childrens-primary-school-attainment.pdf
https://www.savethechildren.org.uk/content/dam/gb/reports/policy/early-language-development-and-childrens-primary-school-attainment.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
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Embedding principles of 
good practice set out in 
the DfE’s Improving 
School Attendance 
advice. 

 

The DfE guidance has been informed by engagement with 
schools that have significantly reduced levels of absence 
and persistent absence. 

3 

To introduce and embed 
‘Thinking Schools’ to 
support metacognition 
and independent 
learners 

Evidence suggests the use of ‘metacognitive strategies’ – 
which get pupils to think about their own learning – can be 
worth the equivalent of an additional +7 months’ progress 
when used well.  

https://educationendowmentfoundation.org.uk/education-
evidence/guidance-
reports/metacognition?utm_source=/education-
evidence/guidance-
reports/metacognition&utm_medium=search&utm_campai
gn=site_search&search_term=metacogn 

 

1 and 5 

To fully embed Zones of 
Regulation across the 
school 

There is some evidence to suggest that disadvantaged 
pupils are less likely to use metacognitive and self-
regulatory strategies without being explicitly taught these 
strategies. Explicit teaching of metacognitive and self-
regulatory strategies could therefore encourage such 
pupils to practise and use these skills more frequently in 
the future. With explicit teaching and feedback, pupils are 
more likely to use these strategies independently and 
habitually, enabling them to manage their own learning 
and overcome challenges themselves in the future. 

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/metacognition-and-self-
regulation?utm_source=/education-evidence/teaching-
learning-toolkit/metacognition-and-self-
regulation&utm_medium=search&utm_campaign=site_se
arch&search_term=self%20regulation 

 

1 and 5 

To support mental 
health and well-being 
through accessing play 
therapy sessions 

Health and Wellbeing - In 2020, Public Health England 
highlighted a potential higher impact on females, those 
from disadvantaged backgrounds, and those with special 
educational needs or pre-existing mental health needs. 

 

‘A child may not have the words to describe how they are 
feeling, or why they are behaving as they do. A child may 
not be able to recognise what they find difficult, or explain 
it to someone if asked. Play Therapy provides the 
expertise and time to do this through play. Play Therapy 
sessions aim to build a child’s ability to develop healthy 
and resilient relationships, and to work though traumatic 
experiences which may be preoccupying them. Pre-
occupying difficult feeling can make learning at school or 
managing feelings impossible. Addressing difficult 
emotions through play provides a layer of story or 
metaphor to what is being shared and felt. Metaphor can 
provide a degree of removal from experience for the child. 

 

https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/metacognition?utm_source=/education-evidence/guidance-reports/metacognition&utm_medium=search&utm_campaign=site_search&search_term=metacogn
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/metacognition?utm_source=/education-evidence/guidance-reports/metacognition&utm_medium=search&utm_campaign=site_search&search_term=metacogn
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/metacognition?utm_source=/education-evidence/guidance-reports/metacognition&utm_medium=search&utm_campaign=site_search&search_term=metacogn
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/metacognition?utm_source=/education-evidence/guidance-reports/metacognition&utm_medium=search&utm_campaign=site_search&search_term=metacogn
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/metacognition?utm_source=/education-evidence/guidance-reports/metacognition&utm_medium=search&utm_campaign=site_search&search_term=metacogn
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/metacognition?utm_source=/education-evidence/guidance-reports/metacognition&utm_medium=search&utm_campaign=site_search&search_term=metacogn
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation?utm_source=/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation&utm_medium=search&utm_campaign=site_search&search_term=self%20regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation?utm_source=/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation&utm_medium=search&utm_campaign=site_search&search_term=self%20regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation?utm_source=/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation&utm_medium=search&utm_campaign=site_search&search_term=self%20regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation?utm_source=/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation&utm_medium=search&utm_campaign=site_search&search_term=self%20regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation?utm_source=/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation&utm_medium=search&utm_campaign=site_search&search_term=self%20regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation?utm_source=/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation&utm_medium=search&utm_campaign=site_search&search_term=self%20regulation
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‘It can feel safer and less intense for a child to express 
themselves or explore their experiences through play. 

(playtherapy.org.uk, 2021) 

 

Total budgeted cost: £ 99,378 
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year.  

Our internal assessments during 2020/21 suggested that the performance of disadvan-

taged pupils was lower than in the previous two years in key areas of the curriculum.  Un-

fortunately, the gap between disadvantaged and non-disadvantaged pupils has widened 

due to the significant impact of two school closures during the Covid pandemic.   

As evidenced in schools across the country, school closure was most detrimental to our 

disadvantaged pupils, and they were not able to benefit from our pupil premium funded 

improvements to teaching and targeted interventions to the degree we had intended.  A 

proportion of our disadvantaged pupils also have multi-levels of need and therefore not 

having access to different learning styles via remote learning impacted on them the most.  

Our assessments and observations indicated that pupil behaviour, wellbeing and mental 

health were significantly impacted last year, more so that then the first lockdown. We used 

pupil premium funding to provide wellbeing support for all pupils, and targeted 

interventions where required.  

Externally provided programmes 

Programme Provider 

Autumn Recovery Package  PiXL 

Accelerated Reader  Renaissance  

Mathletics  3P Learning 

Bug Club Active Learn 

Nessy Nessy 

myON Renaissance  

Busy Things  Busy Things Ltd 

 
 


